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peer engagement; however, students also reported challengg i i ticipation, and contextual
constraints associated with technological infrastructure and |e% merged as a particularly influential factor
shaping students’ interactional experiences. Implicatio i - ifi the findings offer exploratory insights
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Background

Blended learning, commonly defined as
the purposeful integration of face-to-face
instruction with online learning components,
has become an increasingly prominent model
in higher education worldwide (Garrison &
Vaughan, 2008). Advances in digital
technologies and growing demands for
flexibility have positioned blended learning
as a means of extending learning beyond
physical classrooms while maintaining
pedagogical continuity. In the field of
English as a Foreign Language (EFL),
blended learning is associated with increased
learner autonomy, opportunities for extende
practice, and enhanced interaction thro
integrated online and face-to-face acid
(Means, 2009).

central component of
acquisition. Interactionist
that language dev

receive feedba
output during

y, 1978; Xu &
Zhang, 2019). ithin blended learning
environments, inf@ction is therefore not
merely a supplementary feature but a
foundational pedagogical process that shapes
learners’

engagement and  linguistic

development.
To conceptualize interaction in online and

blended contexts, this study draws on the
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Community of Inquiry (Garrison, Anderson,
& Archer, 1999). The Col framework posits
that meaningful learning emerges through the
dynamic interaction of social (Czerniewicz et
al., 2020) presence, teaching presence, and
cognitive presence. Research grounded in the

Community of Inquiry  framework

demonstrates that

interaction is

Palestine, the adoption of blended
ing in higher education is shaped by
al conditions that extend beyond
pedagogical  considerations.  Palestinian
ersities operate under ongoing political
nstability, restrictions on movement, and
periodic  disruptions to  on-campus
instruction, which have made flexible
learning models a practical necessity
(UNESCO, 2021). Although internet access
in Palestine has expanded in recent years,
empirical data indicate persistent challenges
related to connection stability, bandwidth
quality, and equitable access to digital
devices. According to the (Palestinian
Central Bureau of Statistics, 2023),
significant disparities remain across regions,
directly affecting students’ ability to engage
consistently  in  synchronous  online

interaction.
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Teacher preparedness is a key factor
influencing the effectiveness of blended
learning implementation. Evidence from
Palestinian educational contexts suggests that
many instructors lack adequate training in
digital pedagogy and experience challenges
in integrating technology into their teaching
practices (Subaih, Sabbah, & Al-Duais,
2021). Consequently, the use of online
components tends to be limited to content
transmission  rather  than facilitating
interactive and  collaborative learning
experiences. This limitation is particularly
critical in EFL contexts, where sustained

interaction is essential for the development of

communicative competence consequently,
online components were often used prima
for content delivery rather than for fi
meaningful interaction and c¢
learning. These limitations are
consequential in EFL
interaction is  central
communicative competen

Student perc
between these
constraints.

Amin, 2021;
ch findings suggest that

(Almahasees,
Shraim, 2015).
technological alone does not
guarantee effective learning; rather, students’
experiences are mediated by instructional
practices, teacher presence, and the broader

socio-political context.
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Despite the growing body of research on
blended learning in higher education, limited
attention has been paid to students’
perceptions of online interaction as a
pedagogical process in EFL contexts,
particularly within conflict-affected settings
such as Palestine. Existing studies have
largely focused on @ i

learning or tec
without  exgalicit

ded learning environments. By adopting
gualitative approach and situating the
is within the Community of Inquiry

retically informed and context-sensitive
nderstanding of how online interaction is
facilitated, constrained, and experienced in
Palestinian higher education.

Research Questions

1. How do Palestinian EFL university
students conceptualize online
interaction within blended learning
environments?

2. What factors facilitate or constrain
students’ online interaction in blended

learning contexts?

Published: An-Najah National University, Nablus, Palestine 3



Literature Review
Interaction and Language Learning

Interaction has long been recognized as a
fundamental mechanism in second language
development. Interactionist theories argue
that conversational interaction promotes
language acquisition by drawing learners’
attention to linguistic form and meaning
through feedback, clarification requests, and
negotiation of meaning (Long, 1996).
Empirical research supports this claim,
demonstrating that interactional
opportunities  contribute to  improved
fluency, and

accuracy, pragmatic

competence (Gass, 2000).

From a sociocultural

mediated process that
participation in meaning
others  (Vygotsky, 1

provides  learners

Recent studies suggest that blended
learning can enhance EFL learning when
online interaction is intentionally structured.
(Lin, 2015) found that blended environments
allowed learners to extend language practice
beyond classroom time and engage more
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reflectively with content. Similarly, (Kohnke
& Moorhouse, 2020) reported that
synchronous online sessions supported
communicative practice when instructors
actively facilitated interaction.

Communication in online learning
can be hindered by thgsalsence of traditional
non-verbal cues, important

.g., delayed

(Al Tawil, 2019). These
enges highlight the importance of
tional pedagogical design and instructor
e in online components.

ine Interaction and the Community of
quiry Framework

In online and Dblended learning
interaction  has  been
through  the
Community of Inquiry framework. Garrison

environments,
extensively  examined
etal. (1999) propose that meaningful learning
emerges through the dynamic interaction of
three presences. Social presence refers to
learners’ ability to present themselves as real
and emotionally engaged participants.
Teaching presence involves instructional
design, facilitation, and feedback. Cognitive
presence reflects learners’ engagement in
constructing meaning through sustained
reflection and dialogue.
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Research applying the Col framework in
language learning contexts indicates that
social presence is particularly critical for
encouraging participation and reducing
anxiety among EFL learners (Stickler &
Hampel, 2015).
especially clear task design and timely

Teaching  presence,
feedback, has been shown to directly
influence students’ perceptions of interaction
quality and learning effectiveness (Garrison,
2016). Cognitive presence, meanwhile,
depends on the extent to which online tasks
require meaningful engagement rather than
superficial participation.

Blended Learning in Conflict-Affecte
Contexts

In conflict-affected and lo
settings, blended learning has
adopted as a pragmatic soLud
educational continuity. (
2020) argue that while di
flexibility, it of]
inequalities rela
and digital 1
Masa'deh, &

ort comparable findings.
Shraim & CrofNgton, (2015) highlight
infrastructural challenges and inconsistent
implementation practices, which affect
students” engagement and satisfaction.
However, these studies tend to focus on
technological adoption rather than the

ANUJR-B. Vol. xx (xx), xxxx

interactional experiences that shape learning
processes, particularly in language education.

Research Gap

Although blended learning has been
widely studied, limited research has explored
how EFL students i
contexts perceivg

design to explore Palestinian
rsity students’ perceptions of online

teraction  within  blended learning
environments. A qualitative approach is
appropriate when the aim is to gain in-depth
understanding of participants’ experiences,
meanings, and interpretations, rather than to
measure variables quantitatively (Campillos,
2010; Ishtiag, 2019). Given the exploratory
nature of this study and the contextual
specificity of Palestinian higher education,
qualitative inquiry allowed for a nuanced
examination of interactional practices that
cannot be captured through survey-based
methods alone.

The study was guided by the following
research questions:

1. How do Palestinian EFL university
students conceptualize and

Published: An-Najah National University, Nablus, Palestine 5



experience online interaction in Study Population and Setting
blended learning environments?

> What factors facilitate or hinder The participants were fifteen English major

effective online interaction in blended
learning contexts in Palestinian
higher education?

students, consisting of seven males and eight
females aged 21-30. The research is
implemented throughout the second term of
2022-2023 and this age group represents
Theoretical Framework undergraduate aise. with sufficient
academic maturi

The study is theoretically grounded
in the Community of Inquiry framework,
which conceptualizes meaningful learning in
online and blended environments as the
intersection of social presence, teaching
presence, and cognitive presence (Garrison,
Anderson, & Archer, 1999). The framework who possess
has been widely applied in higher educatio i eriences  and
i ih modern learning tools,
e study. The study

cipants were students in the English

research to examine how interaction
supports learning processes in techn
mediated environments (Garriso
Anderson, & Archer, 2010). artment at Arab American University in
i Participants were purposively

The Col frame I because of qualifications and their
development of the inte i riences with online communication and
analytical ~ codj ended learning systems. This approach also
helped to select informants as case studies
with all the information needed for this

study.

interpretation
theoretical cohe

This study adopted a qualitative
design aimed at gaining in-depth insight into
students’ perceptions of online interaction
rather than measuring prevalence or
generalizability. Accordingly, a small,
information-rich sample was appropriate.

SOCIAL “e i COGNITIVE
PRESENCE PRESENCE

Previous qualitative research indicates that
thematic saturation in interview-based
TEACHING studies often occurs within 12-15
PRESENCE L

participants (Guest, Bunce, & Johnson,
2006). The decision not to employ a survey
was deliberate, as surveys are limited in
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capturing the nuanced meanings,
experiences, and contextual factors that
shape interaction in blended EFL learning
environments (van Der Stap, van den
Bogaart, Rahimi, & Versendaal, 2024). The
purpose of the study was exploratory and

interpretive, not statistical generalization.
Instrument Development

Data were collected through semi-
structured interviews consisting of 12 open-
ended questions. Semi-structured
interviewing was selected because it allows
researchers to maintain focus on key
constructs while enabling participants to
elaborate on their experiences in their ow,
words (Kvale, 2009).

The interview questions wer
by prior qualitative and theory-drt
on online interaction and
particularly research

& Bidjerano, 2
learner—instruct
interaction

taking into a8@@¥nt conteXtual constraints
identified in p
2015). Rather tha
interview instruments, the study employed
open-ended, theory-informed questions in
line with qualitative interview principles
(Ishtiaq, 2019; Kvale, 2009). Questions were

designed to elicit perceptions related to:

ious research (Shraim,
adopting standardized

ANUJR-B. Vol. xx (xx), xxxx

e Social presence (e.g., sense of
connection and peer interaction),

e Teaching presence (e.g., instructor
guidance, feedback, and course
organization),

e Cognitive presence (e.g.,
engagement, reflection, and learning
processes).

Data Collection ¥

Perceptions of interacting online in
ded learning (e.g., “How comfortable

Attitudes towards and problems with
communication (e.g.: “What advantages and
disadvantages are there to communicating
through the Internet?".

Factors mediating participation (e.g.,
“Why do and why don’t you use computer
mediated language?”).

The interview questions were first
developed in English and then translated to
Arabic to ensure a comprehensible reflection
of questions. The interviews were conducted
in Arabic because this the first language of
the participants and later transcribed into
English and translated for analysis.

Published: An-Najah National University, Nablus, Palestine 7



Although the data were collected in
2022, their analytical value remains intact
because the study focuses on interactional
processes, learner  perceptions,  and
pedagogical dynamics rather than on specific
digital tools. Qualitative research does not
lose relevance with technological change
when it examines underlying social and
instructional practices (Maxwell, 2010). In
this sense, the findings offer a pre—artificial
intelligence baseline for understanding
online interaction in blended EFL contexts,
which can serve as a point of comparison for
future post-Al studies. As argued by (Braun
& Clarke, 2019), historically situated
qualitative data can generate theoretically
meaningful insights when appropriate
contextualized and when claims are boun:
by the time of data collection.

Trustworthiness of the

rigor  and
findings,

driven inter®

fiquiry framework, which
allowed for focu§@d exploration of teaching,
social, and cognitiV@presence. Dependability
was supported by maintaining a systematic
audit trail of data collection and analysis.
Conformability was ensured by grounding
interpretations in participants’ responses and
triangulating data to minimize researcher

bias. Credibility was enhanced through the

Community o

ANUJR-B. Vol. xx (xx), xxxx

use of theory-driven interview questions
aligned with the Community of Inquiry
framework, allowing for focused exploration
of teaching, social, and cognitive presence.
The interview protocol was reviewed by two
experts in applied linguistics and educational
technology and piloted with two students to
ensure clarity and rg acc. Dependability

saturation in
was to generate

Il interviews were transcribed
atim and analyzed wusing thematic
alysis, following the six-phase approach
proposed by (Braun & Clarke, 2006). This
method was selected for its flexibility and
suitability for identifying patterns of meaning
across qualitative datasets. The analysis
involved familiarization with the data, initial
coding, theme development, review, and
refinement.

The coding process was both theory-
informed, guided by the Community of
Inquiry  framework, and data-driven,
allowing themes to emerge inductively while
remaining conceptually grounded (Braun &
Clarke, 2019).

Published: An-Najah National University, Nablus, Palestine 8



Results

The findings are reported using the
two RQs. Five major themes emerged from
the thematic analysis of the data collected
through 15 semi-structured interviews. Also
included are frequencies indicating the
degree to which each theme was manifested.

RQIl: How do Palestinian EFL university
students conceptualize online interaction
within blended learning environments?

Theme 1: Easy Access and Flexibility

Participants  frequently described
online interaction within blended learning a
characterized by ease of access to materi
and flexibility in managing i
activities.  Students  emphasi
convenience of having course
centralized and accessible a
allowed them to progress
One participant noted,
was easy for us to,

how digital f:

click next.
(S2), highlig
environments
These commentS@suggest that
associated online interaction with efficiency
and reduced cognitive load, particularly in
comparison to traditional paper-based
flexibility was

ilitated task completion.
students

processes. In addition,
perceived as a practical advantage under
challenging circumstances, as reflected in the

ANUJR-B. Vol. xx (xx), xxxx

“«“

statement, “It saved me time and effort,
especially when transportation was difficult”
(S9). Collectively, these accounts suggest
that students primarily conceptualized online
interaction as a logistical support mechanism
rather than as a space for sustained

communicative or collaborative engagement.

it motivates me to study”’
suggesting that direct interaction
W forced accountability and emotional
tion.

Another student described in-person
eraction as having “a deeper spiritual
dimension in learning” (S13), pointing to
affective and relational aspects that were
perceived as absent in online settings.
Similarly, “When [ look at my fellow
classmates, then it makes me partake more
than just staying on my own” (S8) illustrates
how visual and social cues encouraged
participation. These responses indicate that
while students recognized the practical
advantages of online interaction, they
perceived face-to-face communication as
more effective for fostering engagement,
especially in language learning contexts
where confidence and immediacy are critical.

Published: An-Najah National University, Nablus, Palestine 9



RQ2: What factors facilitate or constrain
students’ online interaction in blended
learning contexts?

Theme 3: Inadequate information and
organization (9 of 15 participants)

A substantial number of participants
reported  that instructions,
inconsistent workload expectations, and
delayed feedback negatively affected their
engagement in online interaction. One
student explained, “/’'ve had one assignment
that’s taken me an hour, and I’'ve had another

unclear

assignment that’s taken me five hours and a
half. It was hard to plan my time, ” illustrating
how inconsistency in task design created
uncertainty and frustration.

Another participant sta
instructions regarding assignmen
unclear... especially the I
highlighting the absence
to support independent on
feedback further
as reflected in t
do instructors h

cates that
ited instructional
nt barriers to

clarity acted signific

meaningful onlinglinteraction.

Theme 4: Time management and self-
regulatory difficulties.

While flexibility was generally
viewed positively, participants also described
it as a source of difficulty due to challenges

ANUJR-B. Vol. xx (xx), xxxx

in self-regulation. Several students admitted
that the absence of strict deadlines
encouraged procrastination and reduced
motivation. As one participant noted, “If

you’'re not motivated, it’s so easy to do
nothing” (S4), reflecting how autonomy
without structure hindered engagement.

eme 5: Flexibility as a Benefit in a Conflict
jon (8 of 15 participants)

Participants strongly emphasized that
xibility was not merely a convenience but
a necessity within the Palestinian context.
Students linked their appreciation of blended
learning to the instability of daily life under

conflict  conditions. = One  participant
explained, “We are all dwelling in an unsafe
atmosphere... under these conditions,

blended education is the best answer” (S12),
highlighting the role of blended learning in
ensuring educational continuity.

Others described emotional and
cognitive benefits associated with studying
from home. For example, “I liked to study at
my home, I was more calm and learnt better”
(S14) suggests that physical safety and
psychological comfort supported learning.

Published: An-Najah National University, Nablus, Palestine 10



Similarly, “When everything outside is still

unknown, the best way to study is from home”

(S15)

underscores

how contextual

uncertainty shaped students’ perceptions of
online interaction. This theme demonstrates

that flexibility functioned as an adaptive
response to structural constraints rather than
a purely pedagogical preference.

Table (1): Summary of Themes and Frequency of

Mentions (N =15)

Research No. of
Questions Participants
RQI: Easy Access and 12
Comprehension

Preference for Physical 10

RQ2: Factors

Lack of Clear
Information &
Organization

Time Management &
Self-Regulation

Table (2): Initial

Research Question

online interac¥

within blended
learning

environments?

learning - Flexibility in

conflict areas - Tech-

savvy generation
adaptation

person

Contact
(10/15)

- Preference for face-to-
face meetings -
Increased confidence
and motivation with
teacher/classmates -
Oral tasks easier in
person -
Spiritual/deeper
meaning in face-to-face
interaction

ANUJR-B. Vol. xx (xx), xxxx

RQ2:2. What Theme 3: - Confusing instructions
factors facilitate or Inadequate - Inconsistent module
constrain students’ Information | lengths - Lack of timely
online interaction and feedback - Difficulty
in blended learning | Organization | organizing time - Need

contexts? (9/15) for more samples
Theme 4: - Procrastination due to
Time flexibility - Lack of
Management motivation without
and Self- deadlines - Desire for
regulatosm stricter deadlines - Need
Difd S progress markers

how
dents
online
learning

interaction in terms of
and flexibility ~ while

expressing a  strong
nce for face-to-face communication.
ng RQ2, Themes 3 and 4 highlight
ctional organization, clarity, and time
nagement as key factors that constrained
students’ online interaction. Theme 5 further
illustrates how contextual conditions related
to conflict influenced students’ reliance on
flexibility as an enabling feature of blended
learning. Together, these five themes provide
a descriptive account of students’ perceptions
and experiences of online interaction within
blended EFL courses.

Discussion

This study explored Palestinian EFL
students’ perceptions of online interaction
within blended learning environments, with
particular attention to the affordances and
constraints shaping their engagement. The
findings are discussed here through the lens

Published: An-Najah National University, Nablus, Palestine 11



of the Community of Inquiry framework
(Garrison, Anderson, Archer, et al., 1999),
which conceptualizes meaningful learning as
the intersection of social presence, teaching
presence, and  cognitive  presence.
Interpreting the results through this
framework enables a deeper understanding of
how interaction operates in blended EFL
contexts, particularly within a conflict-
affected educational setting.

Social Presence and the Preference for
Face-to-Face Interaction

The strong preference expressed by
participants  for interactio
highlights the central role of social prese
in blended EFL learning. Social p
refers to learners’ ability
themselves as “real people” and
interpersonal  relationship

in-person

communication and eng
Anderson, Archer, et al., 1
study, students i
interaction Wi
motivation,

similar student pr@grences for face-to-face
components in blended learning, the current
findings extend this literature by situating
social presence within the Palestinian
context. In environments characterized by
and

political  instability uncertainty,

interpersonal contact appears to play a

ANUJR-B. Vol. xx (xx), xxxx

compensatory role, offering emotional
reassurance in addition to pedagogical
support. This finding challenges

technologically deterministic assumptions
that online interaction can fully substitute in-
person engagement and underscores the
importance of context-sensitive blended
learning designs.

the design,
of learning

indicate that
instructional

the findings
cibility ~ without clear
re may hinder rather than enhance
Students reported difficulty
ging tasks when expectations were
biguous, suggesting that effective online
interaction depends heavily on intentional
pedagogical design rather than technological
access alone.

These findings complicate prior
research that presents flexibility as an
unqualified advantage of blended learning.
Instead, they suggest that teaching presence
plays a mediating role in determining
whether flexibility supports or undermines
learning. In the absence of timely feedback
and transparent task design, students may
disengage  from  online
particularly in language learning contexts
where guidance and scaffolding are essential

interaction,

Published: An-Najah National University, Nablus, Palestine 12



Cognitive Presence, Self-
Regulation, and Learning Challenges
Difficulties  related to  time

management and self-regulation can be
interpreted through the concept of cognitive

presence, which emphasizes learners’
capacity to construct meaning through
sustained reflection and engagement.

Participants’ accounts revealed that while
flexible scheduling was appreciated, it often
led to procrastination and reduced academic
discipline, especially in courses lacking firm
deadlines. This tension suggests that
cognitive presence was not consistently
sustained across learning tasks.

In contrast to studies conducted
more stable educational contexts,
blended learning has been assogd
enhanced learner autonomy,

settings. The i
students’ daily Ij
capacity to m

earning in a

Importantly,

participants’ positive
perceptions of flexibility cannot be
understood independently of the broader
sociopolitical ~context. For Palestinian
students, flexibility was not merely a matter
of convenience but a necessity that enabled

ANUJR-B. Vol. xx (xx), xxxx

educational continuity amid disruptions
related to mobility restrictions and security
concerns. This contextualized understanding
extends existing blended learning models,

which often assume stable learning
environments, by demonstrating that
pedagogical effectiveness is shaped by
structural conditio institutional
control. Taken to lings suggest
that blended learn ts should

By

experiences with

frameworks, this

more  nuanced

ferstanding of online interaction in

gded learning environments within
-affected settings.

Beyond  corroborating  existing

ended learning research, the findings of this
study highlight how contextual conditions in
Palestinian higher education shape students’
experiences of online interaction. Limited
constrained
and heightened
reliance on instructor guidance appear to

infrastructural
learning

reliability,
environments,

intensify the importance of teaching presence
within blended EFL courses. From a Col
perspective, this suggests that models of
blended learning developed in stable contexts
may require contextual adaptation to account
for structural and sociopolitical constraints.
Rather than viewing online interaction as
universally enabling, the findings underscore
the need to examine how presence is enacted
differently across settings, thereby extending

Published: An-Najah National University, Nablus, Palestine 13



the interpretive scope of the Col framework
in conflict-affected educational contexts.

Implications for Models of Blended

Learning

When considered collectively, the
results indicate that a rebalancing of the
Community of Inquiry presences is necessary
for successful blended learning in EFL
contexts, especially in settings impacted by
conflict. Beyond simply delivering content,
teaching presence needs to incorporate
structured interactional tasks, consistent
feedback, and clear guidance. It is important
to purposefully promote social presence
through opportunities for spoke
communication, cooperative activities,
synchronous interaction. In
encourage sustained engagement

flexibility =~ with  org
This study advances a
understanding of how
functions
connecting stud

in li

framework. The

should be acknowledged. First, the sample
consisted of 15 students from a single
Palestinian university, which limits the
transferability of the findings to other

institutional or national contexts. Second, the
data were collected in 2022; therefore, the

ANUJR-B. Vol. xx (xx), xxxx

findings reflect students’ experiences during
a specific phase of post-pandemic blended
learning rather than current Al-enhanced
instructional environments. Third, the study
relied solely on self-reported interview data,

which may be influenced by participants’
subjective perceptions. These limitations
addressed

careful
qualitative

were asough

contextualizatio

e interaction within blended learning
ironments, with particular attention to
interaction is understood and what
al and pedagogical factors shape it.
ing on a qualitative approach and
ormed by the Community of Inquiry
framework, the study provides a theory-
driven and context-sensitive account of
online interaction in a conflict-affected
higher education setting. While the data were
collected in 2022, the study is positioned as a
context-specific qualitative inquiry that
captures a transitional phase in the adoption
of blended learning in Palestinian higher
education, offering analytically relevant
insights into interactional dynamics rather
than time-bound technological practices.

Rather than viewing blended learning
as a uniformly effective pedagogical model,
the findings highlight the conditional nature
Students  valued

of online interaction.

Published: An-Najah National University, Nablus, Palestine 14



flexibility and accessibility, especially under
conditions of political instability; however,
meaningful interaction was constrained when
teaching presence and social presence were
insufficiently developed. These findings
underscore that interaction in blended EFL
courses is not guaranteed by technological
access alone but depends on intentional
instructional design, sustained facilitation,
for situated

and opportunities socially

communication.

The study contributes to the existing
First, it
foregrounds students’ perspectives on online

literature in several ways.
interaction as a pedagogical process rathe
than treating interaction as a secondary
of blended I

Second, by applying the Co

technical feature

the analytical value of exa

among social, teachin

presence

suggest that
EFL  higher
constrained and c&
shift
implementations

ded learning in
ucation—particularly in
flict-affected contexts—
from access-oriented

requires a

toward  intentionally
designed, interaction-centered pedagogical
models. By emphasizing the centrality of
interaction and theoretical coherence, this

study offers insights that can inform future

ANUJR-B. Vol. xx (xx), xxxx

research and pedagogical practice without
overstating its scope or generalizability.
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