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THE ROLE OF EFL TEACHER TRAINING 
AT WEST BANK UNIVERSITIES 

Dr. Hanna Y. Tushyeh * 

ABSTRACT 

This paper examines the role of the English departments at the Palestinian 

Universities in the preparation and the qualification of teachers of English as a 
foreign language. 

The researcher first discusses the objectives of the English departments at 

these universities. He then scrutinizes the programs of the English departments 

at  the following Palestinian universities : An-Najah National University, Bir Zeit 

University , the Women's College for Arts , Jerusalem , Bethlhem University 

Hebron University , and Gaza Islamic University highlighting points of similarity 

and contrast in these programs and evaluating these programs by focusing on 



The Role Of EFL Teacher ~iaining . . . . . 

positive as well as negative aspects of these programs . In this connection, the re- 

searcher clarifies the important role of the Education departments at Palestinian 

universities . 
The researcher also discusses different problems facing the English depart- 

ments at the Palestinian universities which limit their effectiveness in the prepara- 

tion and qualification of teachers of English . Finally , the researcher offers some 

suggestions and recommendations for improving the present programs of the En- 

glish departments at the Palestinian universities in the preparation and qualifica- 

tion of teachers of English as a foreign languagi . 

The Place Of EFL Teacher Training 

At West Bank and Gaza Universities 
Introduction 

The past ten or fifteen years have witnessed a tremendous growth in 
the demand for English by many sectors in the society . Strevens (1987) 
indicates that the number of users of English , worldwide , surges toward a 
probable two billion . However , this phenomenal increase in the use of ,  
English has not been matched with an increase in the English Language 
proficiency of our students whether at the high school level or at the 
university level ( cf. Ibrahim , 1975 ; Zughoul , 1986 ) . A key factor which is 
responsible for such a state of affairs has to do with inadequate or ineffective 
EFL teacher training in the first place . 

The aim of this paper is threefold . First , the writer explicates the 
objectives of the departments of English at the various universities in the 
West Bank and Gaza . Second , he presents a brief account of the study plans 
of these departments discussing in the process similarities and differences in 
these plans , evaluating them , discussing the role of the education 
departments in this connection and mentioning some constraints on 
implementing effective teacher training programs . Thirdly and finally,the 
writer offers recommendations and suggestions for improving existing EFL 
teacher training programs at West Bank and Gaza universities . 



An-Najah J. Res. Vol. 2 Number 6 ( 1992) Dr. Hanna Y. Tushyeh 

Objectives Of The Departments Of English 

At West Bank and Gaza Universities 

At the outset,it should be pointed out that no written philosophy or 
objectives exist for the departments of English at the West Bank and Gaza 
universities . Although some writers ( cf. Tushyeh , 1985 ; Thaher , 1987 ) 
argue that the primary function of an English department is to prepare 
qualified teachers of English, English departments are not and should not be 
viewed as teacher-training centers . It is true that some English majors 
become EFL teachers but others pursue higher studies in literature and 
linguistics . 
In this connection , Ibrahim (1983) says : 

" Until a few years ago , most of our students were expected and did 
become teachers of English upon graduation . Those were times 
when teaching was still socially respectable and financially 
rewarding . But social values and the job market have changed so 
redically within the last decade or so that the English major who 
works as a teacher after graduation now represents an exception 
rather than a norm. Today , our graduates are found in a great 
variety of careers " . p.23 . 

After consultation with professors of English and other decision 
makers in the field of education in the West Bank , the objectives of the 
English departments at the West Bank and Gaza universities include the 
following : 

1 - Providing service or basic courses in English to all university students . 
2 - Graduating proficient majors of English . 
3 -Providing English language courses to students wishing to minor in 

English . 
These objectives are in line with El-Mowafy (1983) argument that " . . . . 
one of the primary functions of a university department of English is to 
improve its students' standards of English " . p. 11 . 

4- Catering for the English language needs of the community . In this 
connection , El-Mowafy (1983) says : 



The Role Of EFL Teacher Training . . . . . 

" A  department of English which is a part of an Amb University does 
not exist to serve the needs of either the English language or English 
literature . These needs are well looked qfter elsewhere . Rather it 
exists to serve Arab needs of the English language and ljtemture " . 
p .11 .  

A department of English can serve its community by holding remedial 
and intensive English classes , administering the TOEFL , preparing English 
language editors for newspapers , and providing companies , businesses , 
and banks with employees who are proficient in English. In other words, an 
English department should serve its community at a time when English has 
become a lingua franca indispensable in conducting diplomacy , business , 
and other practical transactions with the whole world . 
5 - Providing English for Specific Purposes for the various departments and 

colleges in a university ( cf. Tushyeh ,1988 ; Saqful- Hait ,1989 ) . 
6 - Preparing translators and contributing to cross-cultural understanding 

. As El-Mowafy (1983) says : " talent and an almost-native familiarity 
with English and other foreign langauges will be required of participants 
in translations of modem literary works produced in the Arab world " . p. 
13. 

A Brief Account Of EFL Teacher Training 
At West Bank And Gaza Universities 

A - Introduction 
In this section a brief account of the EFX teacher training programs at 

the West Bank and Gaza Strip universities will be briefly discussed . These 
universities include from the north to the south : An-Najah National 
University , Nablus , Bir Zeit University near Ramallah , Women's College 
for Arts (Dar El-Tifl) Jerusalem , Bethlehem University , Hebron 
University , and Gaza Islamic University . Abu-Dees College for Science 
and Technology is not included in this account because it does not contain an 
English department . Similarly various teacher training institutes and 
community colleges are also not included since they are out of the scope of 
this paper . 
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At the outset the study plans of the English departments at the 
above-mentioned universities including courses in linguistics and literature 
are listed separately in the appendixes of this paper . Similarities and 
differences between the EFL teacher training programs at these universities 
will be highlighted . An attempt will be made at evaluating these programs 
pinpointing their strengths and weaknesses . Finally various constraints on 
the implementation of these programs will be discussed . 
6 - An-Najah National University 

An-Najah National University was established in Nablus in 1977 . It 
has about 5000 students and about 200 faculty members . The English 
department enrolls some 250 students and has 14 faculty members . 
Appendix A shows the new departmental plan . Although the new plan 
includes a sufftcient and useful list of required linguistic courses , there is a 
strong bias for literature as evidenced in the existence of 26 literature courses 
some of which are repetitious , e.g. American Literature, Modem American 
Literature , Contemporary American Literature , and Special Topic in 
Literature . Other literature courses are either too abstract or too irrelevant , 
e.g. Neo-Classical Poetry and Pre-Raphaelite Literature . 

The College of Education at An-Najah offers three programs that are 
directly related to EFL teacher training . First , the Teaching Methods 
Department , which was established in 1985 , offers a program leading to a 
B.A. degree in methods of teaching English . Second , English majors can 
take a minor in Education . This minor entails taking 21 credit hours in 
various Education courses . Third , in 1985 an M.A. program in TEFL was 
initiated in the College of Education . 
C - Bir Zeit University 

Bir Zeit Junior College was transformed into a full-fledged university 
in 1972 . It enrolls about 3000 students and has 230 faculty members . The 
English department has 25 faculty members and enrolls about 230 English 
majors. See Appendix B for the study plan of the English Department at Bir 
Zeit University . The English Department at Bir Zeit quite unique among 
other English departments in the occupied territories. It offers four distinct 
programs of study leading to the B.A. degree . The four programs are : 
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Literature and Teaching Diploma , TEFL , Linguistics , and Translation . 
In general , the four programs offered by the English Department at Bir 

Zeit University are impressive offering a large number of relevant and 
practical courses . In addition , minors in Education and French are offered 
. The minor in Education includes eight Education courses together with a 
two-credit practicum . The English Department at Bir Zeit is the only 
department to offer the following courses : Literature for Teachers of English 
, Grammar for Teachers of English , Arabic Linguistics , Arabization , and 
Language and Culture. 

However , one might argue that the existence of these four separate 
programs in the English Department at Bir Zeit leads to fragmentation of 
effort and very narrow specialization . Furthermore , some relevant and 
recent courses are not offered by Bir Zeit such as Applied Linguistics , 
Second Language Acquisition , and Interlanguage . 
D -The Women's College for Arts ( Dar El-TM ) 

The Women's College for Arts , more commonly known as Dar El-Tifl 
, is a branch of the Jerusalem University which also includes Abu-Dees 
College of Science and Technology and the Islamic Religious College . 

Dar El-Tifl was established in 1982 . It has 90 women students and 40 
faculty members . The English Department has five faculty members and 30 
English majors. Appendix C gives the study plan of the English Department 
at Dar El-Tifl . 

The English Department at Dar El-Tifl offers the minimum of 
Linguistics and Applied Linguistics courses . To its credit , it offers a broad 
course , Theories of Education and a practicum . However , linguistics and 
applied linguistics are disproportionate with literature , the latter includes 
ten courses including such courses as American Literature I and I1 , English 
Literature I and I1 in addition to a Survey of Literature . Thus there is a 
heavy emphasis on literature at Dar El-Tifl . 
E - Bethlehem University 

Bethleham University was established in 1973 . It has 1491 students 
and 117 faculty members . The English Department has 234 students and 22 



An-Najah J. Res. Vol. 2 Number 6 ( 1992) Dr. Hanna Y. Tushyeh 

faculty members . See Appendix D for the course offerings of the English 
Department at Bethlehem University . English majors can choose from five 
different minors . 

The chairman of the English Department indicates in his 1987 annual 
report that there is a balance between linguistics and literature courses. The 
Department offers a senior seminar and supervises student teachers at local 
schools . However , a course in Phonetics is not offered . Bowen (1979) says 
that a professional course in Phonetics for the ErmESL teacher is needed . 
The Department also does not offer a variety of elective linguistic courses 
such as Applied Linguistics , Sociolinguistics , and Psycholinguistics . 
F - Hebron University 

Hebron University was established in 1980. The University has about 
2500 students enrolled in it and 102 faculty members . The English 
Department has about 200 English majors and 13 faculty members . See 
Appendix E for the most recent study plan of the English Department at 
Hebron University . In addition , the English Department offers a 
twenty-four- credit Teaching Diploma including six Education courses , a 
course in Research Methods , and a practicum . 

There is a balance between linguistics and literature courses in the 
English Department at Hebron University . However , it should be noted that : 

1 - No courses in Applied Linguistics , Second Language Acquisition , and 
Error Analysis are offered . 

2 - Some linguistics courses , such as Schools of Linguistics , are too 
theoretical and can only fit into an M.A. program . 

3 - There is really no need for two courses in Special Subject in Linguistics . 
G - Gaza Islamic University 

The Islamic University at Gaza was established in 1978 . This 
University , unlike other universities in the occupied territories , is not 
coeducational . The total number of the students of both sexes is around 5000 
. It has 205 faculty members . The English Department has 180 students and 
21 faculty members . Appendix F gives the study plan of the English 
Department at Gaza Islamic University . 
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Although the English Department at Gaza offers basic theoretical 
linguistics courses , courses in Applied Linguistics and Second Language 
Acquisition are not listed . There is really no need for two courses in 
Phonetics . As is the case with the English Department of Hebron University 
, Schools of Linguistics is a too theoretical course which might beappropriate 
at the graduate level . Finally , TESL should be changed into TEFL since in 
the Arab World in genera1,English is learned and taught as a foreign 
language and not as a second language . 

H - Evaluation of the Programs of the English Departments at the 
West Bank and Gaza Universities 

From the brief overview of the course offerings of the six English 
departments at the West Bank and Gaza universities , several points are 
evident : 

1 - In some English departments ( those of An-Najah , Dar El-Tifl ; and 
Gaza ) there is no balance between linguistics and literature , the latter 
gaining the upper hand . 

2 - Basic linguistics courses are offered by all these departments . However , 
some departments ( Gaza and Hebron ) offer theoretical courses in 
linguistics which are appropriate at the M.A. level . 

3 - Some departments do not offer essential background courses such as 
History of the English Language ( Dar El-Tifl , Gaza , and Bethlehem ) . 

4- There should be more emphasis on courses in Applied Linguistics , 
Second Language Acquisition , and the Inter language of Arab EFL 
students. 

5 - No department offers a course in the theory , practice , and relevance of 
ESP. 

6 - With the exception of Bir Zeit , no department offers the following 
courses : Literature for Teachers of English , Grammar for Teachers of 
English, Arabic Linguistics , Arabization , and Language and Culture. 

7 - The place of TEFL in these departments is ambivalent . At Bethlehem 
and An-Najah it is relegated to the College of Education while at Bir Zeit 
, Hebron , Gaza , and Dar El-Tifl it is offered in the English Department 
. TEFL is the most important ingredient in EFL teacher training . 
Consequently , it should be a required course whether offered in the 
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EngWdepartrnent or in the College of Education . 
8-Jn prJvlrl tbs m i a ~ ~  in Educrstlon is offend by moat of the English 

departments . Its courses are relatively adequate . The minor in 
Education varies from six to eight courses . Bethlehem and Bir Zeit offer 
a variety of minors . However , the practicum , and essential ingredient 
in teacher training, is offered only at Bethlehem , Hebron , Bir Zeit and 
Dar El-Tifl . No practicum is offered at An-Najah and Gaza . 

Role of the Colleges of Education 

Although Marks and Graham-Brown (1984) point out that faculties of 
Education which train teachers are usually low in prestige , which led some 
English departments to relegate the TEFL courses to the colleges of Educa- 
tion (cf. An-Najah and Bethlehem) , the colleges of Education do play an ac- 
tive role in the professional preparation of E l 5  teachers . These departments 
offer minors in Education comprising a variety of useful courses such as Edu- 
cational Psychology , Foundations of Education , Developmental Psychol- 
ogy , Measurement and Evaluation , Methods of Teaching , Audio-visual 
Aids , Curriculum and Instruction , the Educational Process , Descriptive 
Statistics , and Mental Hygiene . 

Recently EFL practioners began to draw our attention to the important 
role of the Education departments in teacher training . El-Fadil(1985) ar- 
gues that the failure of second language and foreign language educators to 
keep abreast of developments in curriculum and instruction design has led to 
inefficient teaching . He further says : 

" TESL I TEFL practioners need to acquaint themselves with the 
sophisticated paradigms developed in general teaching research . 
Bridges will have to be built between departments of curriculum and 
teaching methods and departments of linguistics . Zfsuch bridges are 
not built we are likely to be in for another decade of ineffectiveness 
in the TESUTEFL classroom " . p. 8 . 

The role of the Education departments transcends the traditional 
status assigned to them . In addition to offering valuable practice teaching 
and practicums , these departments offer innovative programs such as the 
Department of Methods of Teaching at An-Najah where also in 1985 an 
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M.A. program in TEFL has been launched under the auspices of the College 
of Education . 

The EFL guide Teaching a Second Language : A Giude for the 
Student Teacher by Knop ( 1980 ) is an especially useful hand-book con- 
taining lots of down-to-earth ideas and suggestions for the novice as well 
as the experienced EFL teacher . It is highly recommended for use in all 
teacher training programs in the West Bank and Gaza universities . 

Constraints on the Implementation of EFL Teacher Training 
Programs : 

EFL teacher training is not an easy task . There are several constraints 
and limitations that inevitably face the implentation of my viable teacher 
training program . In this section , general problems and constraints are first 
discussed . This is followed by mentioning some particular limitations that 
are unique to the EFL situation in the West Bank and Gaza . 
1 - General Constraints 

Ibrahim (1975) indicates that a large proportion of pupils in Jordan fail 
after five or six years to become proficient in English . He gives the following 
general reasons for this lack of prGciency : 

1 - Unsuitable classroom conditions . 
2 - Unsatisfactory textbooks . 
3 - Wrong methods, and 
4 - Untrained teachers . 
A fundamental problem with teacher tarining has to do with low pre- 

stige of the Education colleges and teacher training in the public stereotype . 
Lipman (1975) has this to say : 

" One of the most important functions of an academic discipline 
should be the training of teachers , yet how many college language 
departments are truly committed to the task ? . . . . In too many lan- 
guage departments either the training of teachers is ignored or it Is 
regarded as a necessary evil . Inferior students are oflen rooted into 
teacher -education programs. In fact, a large number of college fa- 
culty have tried to dissociate themselves from the preparation of 
teachers ; that is essentially , the origin of departments of education 
I,. p. 43 . 
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Jorstad (1981) discusses the following professional issues that are re- 
lated to teacher training : (a) teacher bum-out , (b) low salaries , (c) large 
classes , (d) little money to spend on programs , and (e) lack of preparation 
of language teachers . 

Besides these limitations , there are also problems related to the im- 
p1ementatim of any in-service teacher training program . Duguid and De 
La Motte (1986) say : 

" F k t b  , the language of teacher tmining is inevitably very complex 
. Secondly , teacher mining is a sensitive area which involves ques- 
tions of self-esteem andprofessional competence. Thirdly, it would 
perhaps be useful to look at the whole terminology area " . p. 182 . 

Kouraogo (1987) indicates that teachers appear to be allergic to theory 
. They consistently ask for practical tips and want to see a model lesson. In- 
security and lack of confidence explain the reluctance of teachers to be ob- 
served teaching . Besides , teachers view the inspector as autocratic , 
awe-inspiring , even heartless . Too often teachers lack material support , 
e.g. transportation , access to reprograhic equipment and supplies , access to 
a convenient meeting place , access to audio-visual equipment , and lack of 
reference books . 
2 - Limitations Unique to the West Bank and Gaza 

In addition to the general problems and constraints discussed in section 
I above , which are also true of the EFL situation in the West Bank and Gaza 
, we have the following limitations : 

1 - The Israeli authorities do not allow student teachers from English de- 
partments to practice teaching at government schools . Furthermore , 
they prevent university researchers from carrying out educational re- 
search at these schools or obtaining any information or data about the 
students. 

2 - Lack of close cooperation among the various English departments at the 
West Bank and Gaza universities . There is unhealthy competition and 
duplication of programs , resources , and materials . 

3 - Preponderance of literature courses over linguistics , applied linguistics , 
and TEFL courses . 
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4- Lack of professionalism which is evident in the meager number of 
IATEFL and TESOL members in the West Bank and Gaza . The present 
writer was the only representative from the occupied territories at 
international EFL conferences at several occasions . Furthermore , he 
had repeatedly called for joining these professional organizations which 
offer valuable opportunities for teacher development (cf. the Teacher 
Development special interest group in IATEFL ) . 

5 - The failure of the English departments to make full use of and benefit 
from available and valuable expertise and resources whether locally (cf. 
The British Council , USIS , university and public libraries , and 
documentation and research centers a or internationally ( cf. The Coun- 
cil of Europe , Center for Applied Linguistics , and ERIC ) . 

6 - Failure to establish a local EFL center like the RELC in Singapore to 
coordinate activities and house EFL materials in general and teacher 
training materials in particular . 

Recommendations And Suggestions 

There is a need today for revising and improving EFL teacher training 
programs in the occupied territories . In this part of the world there is a shor- 
tage of qualified EFL teachers . In some cases teachers teach subjects not in 
their specialization . In other cases , according to Mize (1980) , either qual- 
ified teachers are given more or larger classes than they can effectively 
handle or unqualified teachers are hired . 

Jorstad (1981) says that training in language skill development is 
needed . Reading is still done by translation and structural analysis . Listen- 
ing is neglected . We fail to continue communicative activities . Many lan- 
guage classrooms still tend to be teacher - centered rather than stu- 
dent-centered . According to Jorstad (1981) a teacher preparation program 
must contain four major components : 
1 - the development of attitudes , 
2 - the development of skills , 
3 - the development of knowledge , and 
4 - the application of these in a real situation . 
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Richards (1987) calls for competency-or performance-based teacher 
education. The effective teacher has a command of a large repertoire of com- 
petencies , skills , abilities , and knowledge . This includes classroom man- 
agement , ratio of student talk to teacher talk , and time on task . He also 
calls for effective classroom practices . 

Matthews (1986) calls for participant-centered activities that deal 
with teacher training content which are organized by him. Participant-cen- 
tered activities are valuable because : 
1 - They keep teachers active . 
2 - They place the teacher more centrally . 
3 - Teachers work simultaneously at different levels of sophistication . 
4 - Experienced teachers help younger , inexperienced teachers . 
5 - Teachers realize their own potential for self-help . 
6 - The sessions tend to keep their relevance on their own teaching cir- 
cumstances . 
7 - The atmosphere is less formal and less stiff. 
8 - These activities lower the resistence of teachers adopting such techniques 

in their own classrooms . 
Translating the above theoretical goals into actual practice on the 

ground in the West Bank and Gaza , the following points should be taken 
into consideration in implementing any sound and viable El% teacher train- 
ing program : 

1 - Any teacher training program should aim fust and foremost at the de- 
velopment of personal characteristics in future EFL teachers . Know- 
ledge of subject matters and classroom skills outlined above are essential 
but inadequate . We shuold select , as Jorstad (1981) says, persons with 
necessary personal characteristics for entry into a teacher preparation 
program . We need teachers who exhibit enthusiasm , devotion , dedica- 
tion , and love . 

In the same vein Robinett (1978) says that qualities like patience , 
tolerance, sensitivity , and warmth are innate . Teachers should be really 
interested in their students. They should interact with children and their 
parents and get involved with a pupil's community and home . She calls 
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for the inclusion of actual school and community persons as adjunct fa- 
culty. 

2 - All those involved in EFL teaching or training in the West Bank and 
Gaza should show a greater degree of professionalism . General 
guidelines (cf. Hatamleh , 1982 ) for EFL teaching should be set and ob- 
~erved . In this connection , the TESOL Guidelines for the preparation 
and certification of EFL 1 ESL teachers provide a comprehensive and via- 
ble framework for a successful teacher preparation program . 

EFL practitioners have a primary responsibility of keeping up to date with 
current research and techniques after they have completed their studies 
and training . As Thompson (1979) says , an important part of being an 
effective Em teacher is keeping abreast of developments in the field . A 
vital way of attaining professionalism is to join an international profes- 
sional organization such as TESOL and IATEF'L . These organizations 
provide members with periodicals , newsletters , publications , and or- 
ganize annual conferences featuring noted authorities in the field . 

3 - There should be cooperation among the English departments in the West 
Bank and Gaza universities in improving the teachers' own English and 
equipping them with the necessary additional techniques and devices 
needed for their task . There should also be standardization in teacher 
training (cf. Croft ,1980 ) in the various programs of these departments 
, Cooperation shuold also exist between English departments and direc- 
torates of education where faculty members serve as advisers to govern- 
ment schools . 

Brumfit and Roberts (1983) argue for closer relationship between re- 
searchers and academics in education, trainers and practising teachers . We 
can only learn by doing . There should also be cooperative efforts by 
psychologists, linguists , teachers, ethnographers , and the public . 
4 - The English departments should cooperate with departments of educa- 

tion in order to accomplish the following goals : 
a - devising new materials for in-service training of non-specialists En- 

glish teachers in preparatory and secondary schools since English de- 
partments supply qualified teachers for these schools . 

b - improving teacher training curricula within universities . 
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c - developing an MA course and a professional EFL diploma . 
5 - Establishing a central teacher training college or institute in the West 

Bank and Gaza . The program of study should be four years as suggested 
by Ibrahim (1975) and Dwaikat (1987) . The first two years would be de- 
voted to basic education and methods courses . The last two years are for 
specialized studies . The allocation of courses would be as follows : 
a - Courses in specialization 40 O/O 

b - Professional courses 25 O/O 

c - General education courses 35 O/O 

6 - In addition to their job of training specialists , the English departments 
in the West Bank and Gaza are also responsible for the service / basic 
courses for non-specialists. As dayyud (197.5) ssys , t k e  is e d &P 

maintain these service /basic courses at a high level of quality in order to 
improve the quality of university graduates . 

7 - The English departments should assume an active role in implementing 
In-Service Teacher Education and Training (INSET) . Finocchiaro 
(1984) indicates that little or no concerted effort has been made by the 
universities to prepare teachers for the awesome responsibility which will 
be theirs . Masri (1984) says that universities should hold INSET courses 
in the summer for teachers of English in public schools and instruct them 
in the latest TEFL methods . INSET activities should be offered within a 
non-threatening , trusting , and caring context . 

8 - Furthering cooperation and complementation instead of competition 
and fragmentation among English departments . A suggestion in this di- 
rection would be the specialization of each department in a specific area 
in EFL . For example , An-Najah has an M A program in TEFL , Bir 
Zeit offers a good program in translation , and Bethlehem has a good of- 
fice of teacher Development . 

9- There should be a balance between linguistics courses and literature 
courses offered by the English departments at West Bank and Gaza uni- 
versities since both linguistics and literature are essential in the prepara- 
tion of qualified EFL teachers . 

10 -EFL teacher training programs should emphasize the communicative ap- 
proach to language teaching , which , according to Harding-Esch (1982) 
is the best way to train teachers . This can be accomplished through a 
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plethora of activities and techniques such as micro-teaching , peer 
teaching , group teaching, cross -age tutoring , videotaping, observa- 
tions, demonstrations, coutroUed visits, lectures , seminars , ESP , mini 
courses , and placement tests (cf. Dubin & Olshtain , 1979 ) . Richards 
(1987) gives the following experiences which can be provided for the 
novice teacher : teaching assistanships , simulations , tutorials , work- 
shops , mini courses , micro teaching and case studies on film or video . 

11 -EFL teacher training administrators and instructors should make use of 
~ d ~ t ~ t h c h e n ~ ~ d d b y l l Q G a l a n d r i o t 8 r r ~ a -  
tional organizations and institutions dealing with TEFL ( see page 15 ) . 
In this connection the role played by the British Council and AMIDEAST 
in Jerusalem in providing EFL resources , scholarships , and training 
cannot be too emphasized . 

12 -The organization of symposia such as the ones held at Bethlehem and 
Hebron in 1987 should become regular EFL events . Faculty members 
who have participated in international EFL conferences should be in- 
vited at these symposia to give talks , presentations , and workshops . 

13 -The attitudes of the decision makers and the public about teacher train- 
ing should be changed . As Lippman (1975) indicates , the best 
long-term policy for changing community attitudes is to increase the ef- 
fectiveness of EFL teacher training programs . 

14 -Last but not least , in the absence of a national government in the West 
Bank and Gaza , the Higher Council of Education should assume a more 
active role in charting and supervising the academic and professional 
preparation and certification of EFL teachers . 
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Appendix A 

Study Plan of The English Department 

An-Najah National University 

Language & Linguistics 

Conversation & Aural Comprehesio~ 
Advanced Grammar 
Writing and Research 
Phonetics 
Introduction to Linguistics 
Advanced Writing 
History of the English Language 
Contrastive Linguistics 
Translation I 
Advanced Linguistics 
Research Methodology 
Oral Communication 
The English Essay 
Transformational Grammar 
Historical Linguistics 
Semantics 
Applied Linguistics 
Sociolinguistics 
Psycholinguistics 
Special Topic in ling. 
Translation I1 

Literature 

Introd . to Lit 
The Novel and the Short Story 

poetry 
Drama 
Survey of Eng. Lit 
Through the end of 18 thC. 
Survey of Eng. Lit. 
from the 18 thC. On 
American Literature 
Literary Criticism 
Shakespeare 
Greek Mythology 
Restoration and 18th. 
Century Drama 
18 th Century Novel 
Neo-Classical Poetry 
Metaphysical Poetry 
18th Century Prose 
Romantic Age 
Restoration and 18 th 
Century Drama 
Victorian and Pre- 
Raphaelite Poetry 
18 th C Br, & Am. Novel 
Modem British Literature 
Modem American Lit. 
Modem British Lit. 
Contemp. British Lit. 
Irish Lit. Rennaissance 
World Literature 
Special Topic in Lit. 
Language and Literature 
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Appendix 6 

Study Plan of The English Department 

Bir Zeit University 

Language & Linguistics 

Communication 
Intro. to Ling. 
Critical writing 
Oral English 
Grammar 
Oral English Skills 
Reading Workshop 
Error Analysis 
Semantics 
Topics in Grammar 
Syntax 
Phonology & Morphology 
Contrastive Linguistics 
Grammar for Teachers of Eng. 
Language and Culture 
Seminar In TEFL 
Intro. to Arabic Ling. 
Phonetics, Phonolo. & Morpholo. 
Psycholonguistics 
Sociolinguistics 
Arabic Grammar 
Seminar in Linguistics 
Arabization 
History of Eng. Lang. 
Translation 
General Translation 
Scientific & Tech. Trans. 
Literary Translation 

Literature 

Intro. to Fiction & Poetry 
Intro. to Drama and Essay 
Literature Survey I 
Structure & Develp. of Novel 
Practical Criticism 
Survey of Literature I1 
American Literature 
17 th Century Literature 
18 th Century Literature 
Romantics 
Drama 
History of Criticism 
Victorian Age 
Contemp. Brit. &Am. Lit. 
Lit. for Teachers of English 
Modem Novel 
Special Topics 
Shakespeare 
Modem Poetry 
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Appendix C 
Study Plan of The Department of English 

Women's College of Arts 

Language & Linguistics 

Grammar : Phonetics 
Transf. 1 Generat. Grammar 
Applied Linguistics 
Linguistics I 
Linguistics I1 
Oral English I 
Oral English II 
Rhetoric I 
Rhetoric I1 
Descriptive Grammar 
Translation 
Theory & Methods of TEFL 

Literature 

Literature Survey I 
Literature Survey I1 
American Literature I 
American Literature I1 
Comparative Literature 
Mythology 
Drama 
Am. &British Novel 
English Literature I 
English Literature I1 
American Literature 
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Appendix D 

Study Plan of The Department Of English 

Bethlehem University 

Literature 

Int. toEng. Lit. I 
Int. to Eng. Lit. I1 
Drama 
Shakespeare 
The Novel 
Poetry 
Main Influences in Am. Lit. 
Contemporary Literature 
18 thCent. British Lit. 
Modern British Literature 
The Romantic Period 
Am. Lit. 1850-Present 
Oral Interpretive Reading 
Lit. of the Victorian Period 
Literary Criticism 
Senior Seminar in Lang. & Lit. 
Topics in Lang. & Lit. 

anguage 8 Linguistics 

Communicative Skills 
Adv. Comm. Skills I 
Adv. Comm. Skills I1 
Phonology, Morph. & Seman . 
Structureof the Eng. Lang. 
Error Analysis 
Contrastive Linguistics 
Adv. Oral Communication 

211 
212 
311 
312 
313 
314 
315 
316 
3 18 
319 
320 
321 
323 
324 
325 
387 
399 
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Appendix E 

Study Plan of The Department Of English 

Hebron University 

Language 81 

21 1 
212 
222 
23 1 

I 

1 

-L 

Grammar I 
Grammar I1 
Aural English 
Reading I 
Reading II 
writing1 
Writing I1 
Linguistics I 
Linguistics I1 
Phonetics 
TEFL 
Contrastive Linguistics 
Translation 
Psycholinguistics 
Schools of linguistics 
Special Sub. in Lig. 
Sodolinguistics 
Semantics 
History of Eng. Lang. 
Special Sub. in Ling, 

Literature 

Introduction to Literature 
Literature I 
Literature I1 
The Novel 
Drama 
American Literature 
Shakespeare 
Western Culture 
Short Story 
Literary Criticism 
Advanced Writing 
Special Subject in Literature 
The Romantics 
The Vidorian Period 
18 th Century Literature 
Special Subject in Literature 
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Appendix F 

Study Plan of The Department Of English 

Gaza Islamic University 

Language & Linguistics 

Writing I 
Reading 
English Grammar 
A Review of Eng. Gram. 
Listening Comprehension 
Translation 
Phonetics I 
Arabic Syntax 
Linguistics I 
Writing I1 
Translation I 
Linguistics I1 
Phonetics I1 
Advanced Writing 
Schools of Linguistics 
Comparative Linguistics 
Hebrew 
TESL 

Literature 

1306 
1302 
2311 
2308 
3313 
3317 
33 19 
3320 
4323 
4324 
4325 
4329 
4330 

Intro. to English Literature 
Short Stories 
The Novel 
Drama and Shakespeare 
Shakespeare I 
Poetry 
17 th and 18th Century Prose 
Victorian Literature 
Romantic Literature 
The Metaphysical Poets 
Drama 
English Literature in the 20 th Cent. 
Literary Appreciation 



An-Najah J. Res. Vol. 2 Number 6 ( 1992) Dr. Hanna Y .  Tushyeh 

References 

Alatis , J., Altrnan , H., & Alatis , P. (Eds) . ( 1981 ) : The Second 
Language Classroom : Directions for the 1980s . New York : 
Oxford University Press . 

Bailey , K. & Celce-Murcia , M. ( 1979 ) . Classroom skills for ESL teachers 
. In Celce-Murcia and McIntosh . (Eds.) . Teaching English as a 
Second or Foreign Language. Rowley , Mass. : Newbury House 
Publishers , Inc. (pp. 3 15 - 33 1 ) . 

Bowen , D. ( 1979 ) . A multi-purpose program of teacher education : Oral 
communication . In Workpapers in Teaching English as a 
Second Language University of California at Los Angeles . 1 3 , l -  
13. 

Brumfit , C. & Roberts, J. ( 1983 ) Language and Language Teaching. 
London : Batsford Academic and Educational Ltd. 

Croft, K. (Ed.). ( 1980). Readings on English as a Second Language 
. ( 2nd.ed. ) . Cambridge , Mass . : Winthrop Publishers , Inc . 

Dahiyat , E. & Ibrahim , M. (Eds,) . ( 1983 ) . Papers from the First 
Conference on the Problems of Teaching English Language 
and Literature at Arab Universities . Amman : University of 
Jordan . 

Dubin, F. & Olshtain , E. ( 1977 ) . Facilitating Language Learning. New 
York : McGraw-Hill International Book Company . 

Duguid , A. & De La Motte , F. ( 1986). Cross- cultural communication in 
teacher training. In Susan Holden. (Ed). Techniques of Teaching 
: From Theory to Practice . London : Modem English Publications 
and the British Council . (pp. 182 - 85 ) . 

Dwaikat , A. ( 1987 ) . Higher education for professions and serving society : 
Development of teacher training and preparation . (In Arabic ) . 
Al-Quds , August 27 , p. 11 . 



The Role Of En Teacher Training . . . . . 

El-Fadil , H. ( 1985 ) . Educational theory and TElWTESL : Where the 
antipathy has led to . A paper presented at the 1985 Yarmouk 
University Conference on Linguistics . 

El-Mowafy , M. ( 1983 ) . The philosophy of teaching foreign 
languages and literature in Arab universities . In Dahiyat and 
lbrahim , (Eds.) . ( pp. 7 - 18 ) . 

Finocchiaro , M. ( 1985). Pre-service and in-service teacher training 
. In Susan Holden, (Ed.) . (pp. 23 - 29). 

Harding-Esch , E. ( 1982) Language Learning for Special Purposes : 
Methodological Proposals. Strasburg : Council of Europe . 

Harrison , W., Prator , C., & Tucker , G. ( 1975 ) English-Language 
policy Survey of Jordan . Arlington , VA : Center for Applied 
Linguistics . 

Hatamleh , I. ( 1982 ) TEFL Education 416 : Objectives & Procedures . 
Education Department : Yarmouk University . 

Holden, S. (Ed.). ( 1985 ) . ELT : Teaching and the teacher. London : 
Modem English Publications and the British Council . 

Holden , S. (Ed.) . ( 1986 ) . Techniques of teaching : From theory to 
practice. London : M E P and the British Council . 

Ibrahim , M. ( 1975 ) . the training of English teachers in Jordan . In 
Harrison , Prator & Tucker , (Eds.) . (pp. 174 - 186 ) . 

Ibrahim , M. ( 1983 ) . The role of English departments in Arab universities 
. In Dahiyat & Ibrahim , (Eds.) . (pp. 19 - 29) . 

Jayyusi , S. ( 1975 ) . A training college for teachers of English . In Harrison 
, Prator & Tucker, (Eds.) . (pp. 170 - 173) . 

Jorstad . H. ( 1981 ) . The preparation of second language teachers in the 
1980s. In Alatis , Altman & Alatis , (Eds.) . (pp. 51 - 61). 



An-Nejah J. Res. Vol. 2 Number 6 ( 1992) Dr. Hanna Y. Tushyeh 

Knop , C. ( 1980 ) . Teaching a second language : A guide for the 
student teacher . Washington , D.C. : Center for Applied 
Linguistics . 

Kouraogo , P. ( 1987 ) . Curriculum renewal and INSET in difficult 
circumstances . ELT Journal ,41 ,171 - 178 . 

Lippman , J. ( 1975 ) . Rationale for language study . In Gilbert Jarvis , (Ed.) 
. The Challenge of Communication Skokie , Illinois : National 
Textbook Company . @p. 37 - 69) . 

Marks , J. & Graham- Brown , S. ( 1984a) . The business of learning 
English : Language schools in Britain . The Middle East , October 
1984 , (pp. 46 - 50) . 

Marks, J. & Graham-Brown , S. ( 1984b). The business of learning English 
: Little local difficulties . The Middle East November 1984 , (pp. 67 
- 70) . 

Marks, J. & Graham-Brown , S. ( 1984~). The business of learning English 
: Tilting the balance . The Middle East, December 1984 , @p. 55 - 
59). 

Masri , R. ( 1984 ) . An-Najah language center . In A guide to An-Najah 
National University . Nablus : Office of Public Relations , 
An-Najah National University , (pp. 55 - 63) . 

Matthews ,A. ( 1986 ) . Participant - centered activities in teacher training . 
In Holden (Ed.) (1986) . (pp. 195 - 199 ) . 

Mize , D. ( 1980) English teaching project for An-Najah . University . An 
unpublished manuscript . Jerusalem : AMIDEAST . 

Quirk , R. & Widdowson , H. (Eds.) . ( 1985 ) . Engllsh in the World . 
London : Cambridge University Press . 

Richards , J. ( 1987 ) . The dilemma of teacher training in TESOL . TESOL 
Quarterly, 21 ,209 - 226 . 



The Role Of EFL Teacher Training . . . . . 

Robinett , B. ( 1978 ) . Teaching English to speakers of other languages 
: Substance and technique . (2 nd. ed. ) . New York : 

McGraw-Hill International Book Company . 

Saqful-Hait , D. ( 1989 ) . English language teaching in higher 
education in the West Bank : A case study of needs 
assessment at An-Najah National University . Unpublished 
master's thesis , An-Najah National University , Nablus , West 
Bank. 

Strevens , P. ( 1987 ) . English as an international language . English 
Teaching FORUM . 25 ,56  - 63 . 

Teachers of English to Speakers of Other Languages , ( No date ) . 
Guidelines for the certification and preparation of teachers of 
English to speakers of other languages. Washington , D. C. : 
TESOL . 

Thahir , M. ( 1987 ) . A contrastive analysis of English and Arabic with 
implications for language testing . Unpublished master's thesis , 
the University of Arizona, U S A . 

Thompson , L. ( 1979 ) Keeping up to date as an ESL teacher . In 
Celce-Murcia and McIntosh , (Eds.) . ( 1979 ) . Teaching English 
as a Second or Foreign Language . Rowley , Mass . : Newbury 
House Publishers . (pp. 360 - 366) . 

Tushyeh , H. ( 1985 ) . The attitudes of Arab university students towards 
learning English. Unpublished manuscript. Nablus : Department of 
English , An-Najah National University . 

Tushyeh , H. ( 1988 ) . ESP in the West Bank. Duisburg , West Germany : 
University of Duisburg , LAUD . 

Zughoul , M. ( 1986 ) . English departments in the third world : language , 
linguistics, or literature? English Teaching FORUM, 24,lO- 17 . 


