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ABSTRACT 

The purposes of this study were; first, to identify the main Sources 
of Stress among secondary schcd teachers in the occupied territories by 
Israel since 1%7; second, to determine the importance of some 
demographic variables of (age, sex, social status, number of children, 
teacher qualifications, major, and years of t e a c h  experience) as 
independent variables, on teachers perception of the sources of stress, as 
dependent variables. 

The sample consisted of 1 15 respondents selected randomly from 
Nablus and Jerusalem districts in the West Bank. To collect the data, a 
scale of the sources of stress was constructed, validated, and administered to 
the subjects of the sample. 

The results of the study showed a relatively high level of stress 
among secondary school teachers. After testing the null hypotheses by one 
way ANOVA significant statistical mean differences were shown: 
1. among age groups on school factor p ((3: 1 1 1) = 2 91, a = 051 

2. between sex and school factor [F (1.1 13) = 6.06, a = .0 11 
3. between sex and society factor [F (1:1113) = a - -051 
4. among teachers of different qualifications on the administration 

factor 
[F(3:111)=3.19, a =.05] 

5. among teachers of different qualifications on the school factor 
[F (3:111) = 3.04, a = .05] 

6. among years of different teaching experience on the school factor 
[F (3: 11 1) = 3.35, a = .05] 
Other subhypotheses were not statistically significant. 
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Researchers have investigated the effects of stress on professionals 
and have revealed that organizational stresses have impact on professionals 
health, vitality and development. The effects upon professionals are 
expensive to an organization in both economic and human terms. The direct 
orpuizational cost includes dollars paid out of absenteeism, turnover, 
health claims, diminished work quality, and reduced job performance. 
Indirectly, organizations pay in terms of morale, motivation problems, 
communication break down, decision making , and negative employees 
relationship (Adams, 1980; Qulck and Qurck, 1984; Cooper and Robertson, 
1987; Byers, 1987). 

Teachers stress has been a subject of concern for almost fifty years. 
(Litt and Turk, 1985). It has been defined as the experience by teachers of 
unpleasant negative emotions and distress that exist when the problems 
confi-onting teachers tbreaten their will beiag, and surpass their ability to 
resolve these problems 
f Kyriacov & Suteliffe, 1987a; Lazarus and Folkman, 1984). 

The literature suggests that teachers consider their job to be 
stressful (Kyriacov and Sutcliffe, 1987 a). A study on 200 UK teachers 
indicated that 40% perceived work pressure as a constant source of stress, 
44% reported a lot of pressure which they found stressful but managed to 
cope, 23% reported a lot of pressure but they enjoyed it, 25% reported a 
little pressure and considered this pressure as a necessary part of the job and 
made it enjoyable, and 4% were bored because there is little pressure in the 
job (Flechter and Payne, 1982). Some researchers concluded that previous 
data do not support that teaching is more stressful than other occupations 
when measured by mental and physical ill health measures (Flechter md 
Payne, 1982). 

What are the most common sources of teacher stress? One study 
found out that the following sources are the most common sources of 
teacher stress: iusuflicient student motivation, lack of materials to do the 
job, and discipline problems (Cichon and Kog 1980, in wiimer 1985). As a 
result of the application of the Teacher Stress Inventory in many studies, the 
following sources of stress were frequently referred to by teachers: 



1. Student Relationships: 
a. Colleague assaulted in school. 
b Threatened with personal injury. 
c. Managing "disruptive" children. 
d. Target of verbal abuse by student. 

2. Teacher Relationships: 
a. Disagreement with another teacher. 

3. Personal Competence, Control, and Expectations: 
a. Notification of unsatisfactory performance. 
b. Denial of promotion or advancement. 
c. Maintaixung self-control when angry. 
d. Teaching students who are below average in achievement level. 

4. Administrative Relations and Organizational Conditions: 
a. Involuntarrly transferred. 
b. Overcrowded classroom. 
c. Lack of availability of books and supplies. 
d. Reorganization of classes of program. 
e. Implementing board of education goals curriculum. 
f. Disagreement with supervisor (Witmer, 1985, p.364). I 

It should be noted that Witmer (1985) considers that both teachers 
and counselors are likely to experience some of the same stress. It is 
beneficial therefore to report on some of the studies in this area of counselor 

One study ranked the following stressors, in descending order: 
Lack of time. 
Too many students. 
Paper work associated with the keeping of student records, reports, 
schedules, and so forth. 
Outsiders' expectations. 
Inability to solicit parental interest and response (ASCA, 198 1, In 
Witmer, 1985). 
Another study k e d  the following items, in descendmg order: 
Not enough time to qee students. 
Too much paper work. 
Not enough time to do my job 2 



4. Too many non-counsehg guidance duties. 
5. Teachers' lack of understanding regarding the counselor's 

role. 
6. Too many secretarial duties (Sears and Navin 1983, in Witmer, 

1985). 
Another study by Moracco, Butcke and McEwen (1984) found out 

that the following six factors were perceived to be associated with 
significantly greater stress by school counselors who would choose not to be 
counselors again: lack of decision making authority, financial security, 
nonprofessional duties, counselor-teacher professional relationships, and 
counselor principal professional relationships (in Witmer, 1985). 

A study be Blase (1986) had as its purpose "to investigate teacher 
perceptions of factors related to work stress" The major stress categories 
precipitating stress in teachers were found to be the following: 
Organizational (39.0%), students (17.8%),administrative (16.9%)),teachers 
(9.4%),parents (5.1%),0ccupati0nal(3.1%),pers0nal(2.7%),academic 
programs,(2.3%),negative public attitude (1.0%), and miscellaneous (2.6%). 

Maslach (1981), the most well known writer on this topic concluded 
that negative continuous stress (burnout)is related to organizational 
stressors. It leads perceptions and thdung patterns to: 
1. Increased feehgs of emotional exhaustion. 
2. A tendency to evaluate oneself negatively, particularly with regard 

to one's work with clients. 
3. Disruption of personal or professional life as a result of 

occupational stress. 
4. A cynical and deh ' d perception of students, accompanied by 

deterioration of teaching quality. 
Demographic Variables 

Researchers have investigated the relationship of demographic 
variables and organizational stressors and found that: 
1. Age of individuals: 

Researchers maslach (1982) Maslach and Jackson (1986,1981) 
Schwab, Jackson, and Schuler (1982), Anderson and Iwanicki 
(1984) indicate that younger individuals are more stressed and 
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burned out than older individuals because younger teachers might 
leave their job rather than try to cope with or adapt to organizational 
stressors, younger individuals have more expectations and pressure 
to improve their performance; Finally,younger teachers have less 
experience in dealing with different organizational stressors. 

2. Sex of individuals: 
Researchers (Maslach, 1982, and Maslach and Jackson, 1981 b) 
indicated that men and women experience roughly similar levels of 
burnout and stress. However, Anderson and Iwanicki 1984), 
Dewani (1986) and Shwab et al(1986) indicated that male school 
teachers stress exceeds that of females. 

3. Marital status: 
Researchers Maslach (1982), and Maslach and Jackson (1981 b), 
pointed out that slngle individuals have a high rate of stress and 
burnout than individuals who are married. Maslach (1982) 
explained the reasons for this: 
(a) They tend to be older, more stable, and psychologically 

more mature individuals. 
(b) Their involvement with a spouse and children makes them 

more experienced in dealing with personal problems and 
emotional conflict. 

(c) A family is often an emotional support because it fulfills 
many of the person's needs for affection and approval. 

4. Level of education: 
Maslach, (1982) indicated that there is a relationship between ofiers 
level of education and one's degree of stress and burnout. She 
explained why highly educated people are more likely to experience 
;tress and burnout. People with higher levels of education have 
higher expectations for what they want to do in life, they may be 
very idealistic and aspire to great things. However, if they are not 
prepared well for the reality of their helper role, the clash of this 
reality, their ideals can result in disillusionment and burnout. 



5. Years of Teaching experience: 
Anderson and Iwanicki, (1984) indicated that the more experience 
the individual has the less likely that individual will experience 
stress and burnout. 

6. Discipline Cluster: 
Seagle (1985) indicated that no significant relationship exists 
between disciphe cluster and stress and burnout among faculty 
members. Gmelch (1988) also indicated that faculty members seem 
to have more similarities than differences across disciplines; the 
differences among disciplines pertain generally to reward and 
recognition and to students interaction. 
It should be noted that Sears and Navin (in Witmer 1985) found out 

that there was no significant relationship among any demographic variable 
and organizational stressors. 

The literature on occupational stress in the West Bank is very rare. 
One of the authors of this report has contributed two articles on the subject 
of burnout to two local papers. The first was a description of the 
phenomenon, its symptoms, its causes and some coping strategies. The 
other was a quahtative research based on a case study of some eighty 
burnout teachers in the schools of the West Bank. 
Purpose of the study: 

This study had the following two purposes: 
1. To investigate the sources of stress as perceived by high school 

teachers in the West Bank and to rank these stressors accordmg to 
their influences in a descending order. 

2. To investigate the relationship of demographic variables with these 
perceived sources of stress (stressors). 
The demographic variables to be studied with these stressors are the 
following: 
age, sex, marital status, number of children, academic degree, 
major, and years of experience in teacbmg. 



Research Questions: 
The main questions of this study were: 

1. What are the main stressors that affect teachers of the West Bank, 
as perceived by them? 

2. What is the relative strength of influence of each of these stressors 
on the teachers of the West Bank? 

3. Are there significant differences among the means of teachers of 
Merent demographic characteristics on each of the investigated 
stressors? 

Hypotheqes: 
The following hypotheses were developed by the researchers: 

There are no significant differences among the mean scores 
of teachers of different age groups (less than 29 years, 29- 
39 years, 40-49 years, and 50 years and above) on each of 
the following stressors: Israeli occupation, administration, 
salary and promotion, school, society, and students. 
There is no sigmficant difference between the mean scores 
of male teachers and female teachers on the above stressors. 
There are no significant differences among the mean scores 
of the teachers of the different social status on each of the 
stressors. 
There are no significant differences among the mean scores 
of the teachers of different numbers of children on each of 
the stressors. 
There are no significant differences among the mean scores 
of the teachers of different academic qualifications on each 
of the different stressors. 
There are no significant differences among the mean scores 
of the teachers of different specializations on each of the 
different stressors. 
There are no significant differences among the mean scores 
f the teachers of different levels of teaching experience on 
each of the different stressors. 



The Sample: 
A random sample of high school teachers was drawn from two 

districts of the West Bank: Nablus in the north and Jerusalem in the center. 
Both districts are f d a r  to the researchers since both researchers work at 
An-Najah National University/Nablus, and one of them lives in Jerusalem. 
It should be stated that collecting data about education from the 
governmental schools of the West Bank needs the permission of the Israeli 
officer of education. 

Palestinian researchers and graduate students usually refiain from 
askmg for this permission because of the strict conditions imposed on 
research in the West Bank by the israeli authorities. However Palestinian 
researchers can get their data uuofficially and through the cooperation of 
their colleagues in the field of education. The researchers have reasons to 
believe that their sample, which was drawn from two districts in the West 
Bank, is rzpresentative of other districts. After all, teachers in the West 
Bank live under the same conditions and suffer &om the same problems. 
Instruments: 

A stress inventory was developed by the researchers on the sources 
of stress on teachers. These sources were derived from the literature on the 
subject. The researchers have also given this inventory to five oftheir 
colleagues in the college of education for study and feedback. It was then 
modified accordingly. The reliability coefficient conducted by test-retest 
(with a two weeks interval) was -81. The internal consistency was estimated 
by Cornbach's coefficient alpha (n= 1,115). The reliability coefficient of the 
stress inventory was .79. 

The inventory consisted of twenty three items grouped under six 
headings or factors. The first factor is concerned with external conditions 
or Israeli occupation. It includes the following items: lack of security for 
my self and my family, lack of fieedom in expressing my ideas and political 
opinion ... etc. Some of the items in the factor of students are: students lack 
of interest in and motivation for learning, lack of appreciation for the 
teachers work ... etc. 

150 copies of this inventory were distri'buted by hand to members of 
the sample. I ~ a c h  of the twenty three items of the Questionnaire wss graded 



from 1 -5, accordmg the degree of stresz this item represents to the 
respondent, and each teacher was to check one of these scores on each item. 
If 3 respondent feels that a certain item is a very strong stressor on him 
shehe is directed to check no. 5 on this item. The numbers 4,3,2,  1 mean 
respectively that the corresponding item is a strong, medium, weak, and very 
weak stressor. 
Statistical Analysis 

The mean score of the whole sample on every item was calculated. 
Then the 23 items were ranked in a descending order from the most to the 
least stressful. 

For testing the null hypotheses, the researchers used One Way 
Analvsis of Variance (ANOVA). The Scheffe Post Hoc procedure was then 
administered to determine which means differ sigdcantly, after a 
sigmficant F ratio had been found out by the ANOVA. 
Results 
Characteristics of the Respondents: 

Out of the 150 high school teachers who received copies of the 
inventory, 115 teachers (78%) returned their copies after they had 
responded on to them. These respondents are distributed on the various 
demographic variables as shown in table 1. 

Table 1. Distribution of the Respondents on the 
Various Demographic Variables. 

Degree 

Mar. Status 

No. of 
Children 

Major 

Years of 
Experience 

Male Femde I 

m. - M. - Div. 

3 - 4  6+ NoChild 1-2 - 

Physical Ed Relig.Ed 



Sources of Stress among High School Teachers: 
The purpose of this section of the results is to rank the means of the 

twenty four specific stressors from top to bottom. Here we are not grouping 
the stressors under categories. Every specific item in the questionnaire has 
been given a score by each respondent. The means of these scores have 
been calculated and are shown below in table 2. 

Table 2. The Means and Ranks of the Teachers Sources 
of Stress for Each Question 

Item 
The continual and repeated closure of the schools 
by the Israeli authorities. 

Insufficiency of my salary to meet the necessary 
needs of myself and my family 

Students apathy and lack of motivation. 

Lack of security for myself and my family 

Scarcity in the opporhmities of promotion in my 
job. 

Lack of fieedom in expressing my ideas or 
political opinion. 

Overcrowded classes. 

Mean 
4.04 

4.01 

4.00 

3.94 

3.70 

3.69 

3.68 

Rank 
1 

2 

3 

4 

5 

6 

7 



Table 2. Continued: 

Lack of appreciation of the teachers job by the 
community. 

Lack of cooperation with teachers on the part of 
the parents. 

Being afraid of detention, beating and other 
repressive measures for myself and for my family. 

I Imposing very high expectations on the teacher by 
the community. 

Lack of appreciation of the teachers job by the 
students. 

Lack of the proper measures for evaluating the 
teachers job and promotion. 

I Lack of students discipline in the classroom 

Lack of professional supervision to enrich the 
educational process 

I The large number of periods I have to teach every 

Deficiency in the means and the necessary 
materials for the process of teaclung (labs, maps, 
audovisual aids). 

Lack of courses in education that lead to my 
professional growth and to acquiring new t e a c h  
skills. L 



Table 2. Continued: 

insuf5cient concern for the services I perform on 
the part of the adrmnistration. 
Insufficient appreciation and respect for the teacher 
by the administration 
Incompetence in the administration of the school 
and the office of education. 
Ideological and political dispute among the 
students. 
Being afraid that students might violently assault 
me. 

Analysis of Results 
1. Age Groups and Sources of Stress. 

The analysis of the data by using one way ANOVA when the null 
hypotheses of no sigruficant differences among the different age 
groups of teachers on measures of the main sources of stress were 
tested is presented in table 3. 

Table 3. Analysis of Variance Results for the Different Age Groups 

This table (3) indicated that the only hypothesis that was rejected 
was which says there is no significant difference among the teachers of the 
different age groups on measures of the fourth stressor, "the school. 

1 
2 
3 
4 
5 
6 

* = The critical values of F. 
** = Sigtllficant at. 05. 

Sources of stress 
Outside Conditions 
School Administration 
Salary and Promotion 
School 
Society 
Students 

F 
1.61 
1.47 
1.234 

2.906** 
0.592 
1.65 

* Fcv (df9,lll) 
a = -05 , f = 2.62 

a = .Ol , f =  3.96 
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When the Scheffe test was administered between teachers age 
groups and the school factor, it yielded the foliowing F values as presented 
in table 4. 

Table 4. Scheffe for Age Groups on the School Factor. 

Comparison 
1.2 

Fcv (df,3,lll) - 
*a = .05, f = 2.62 
*a = .01, f = 3.96 

So there seems to be a sigdicant difference between teachers of the 
first age group (less than 29 years) and teachers of the third group (40 - 49 
years) on the one hand and between teachers of the first group and those of 
the fourth age group (50 years and above). It seems that younger teachers 
find the school a more stressful place than older ones. 
2. Sex and Sources of Stresses. 

The second null hypothesis of no significant difference between the 
mean scores of male and female teachers on the main sources of 
stress was tested. The results are presented in table 5 .  



Table 5. Analysis of Variance Results for Sex and Sources of Stress. 

Sources of stress 

I 2 1 Administration 1 
3 Salary and Promotion I I 1 

I 5 1 society 1 3.35* 
1 6 1 Students 1.74 

This table indicated first, that the fourth subhypothesis that was 
rejected was that which there is no sigdicant difference between the mean 
score of the male and f e d e  teachers on measures of the fourth stressors 
the school [F(l: 11 1) = 6.06 cc = .01]. Therefore male teachers are more 
signtficantly stressed than female teachers by this factor. 

Table 5 also indicated that we failed to reject the null subhypothesis 
of no sigtllficant difference between male and female teachers on the 
measure of the fifth factor "society" p(1: 1 13) = 3.35 X = .05]. The mean 
of teachers stress was (3.03), therefore male teachers experience more stress 
than female teachers, concerning the society factor. 



3. Social Status and Sources of Stress. 
The calculated F VAlues of one way "ANOVA" are presented in 
table 6 to see whether social status of the teachers is a signrficant 
factor in stress or not. 
AU the null hypotheses in this categories are not statisticaly 
sigdicant and they are retained. 

4. Number of Children and Sources of Stress. 
Another demographic variable that was investigated was the number 
of children of the teacher.M subhypotheses related to '&is 
connection were retained. We failed to reject the null hypotheses of 
no sigdicant differences among teachers of different numbers of 
children on measures of the different stressors. 

5. Teachers Qualifications as Sources of Stress. 
When the null hypotheses of no difference among teachers of 
different qualifications on measures of the different main stressors 
external conditions, school and educational administration salary 
and promotion, school society, and students were tested by on way 
ANOVA, the following values of F were yielded and presented in 
table 6. 
This table indicated first, that the fourth subhypothesis that was 

rejected was that which there is no sigdicant difference bztween the mean 
score of the male and female teachers on measures of the fourth stressors 
the school [F(l:111) = 6.06 x = .01]. Therefore are more sigdicantly 
stressed that female teachers by this factor. 

All subhypotheses related to this connection were retained. We 
fded  to reject the null hypotheses of no significant differences among 
teachers of different numbers of children on measures of the different 
stressors. 



Table 6. Analysis of Variance Results for Teacher Qualifications 
and Sources of Stress. 

School Administration 3.189 1 Salw and Promotion 1 4; 
School 3.037 * 
Society 
Students 1.514 

* = significant at .05 

- 
Sources of Stress 
Outside Conditions 

Fcv (df 3,113) 
a = .05, f = 2.69 
a = .01, f = 3.96 

F 
1.681 

The Scheffe Post Hoc distribution was administered where ANOVA 
yielded sigolficant F,i.e., in the cases of stressor 2 and 4. "see table 7. 

In the first case where the means of the stressor "school and 
educational administration were considered, the following F values of 
Schefe were calculated and presented in table 7. 

Table 7. Scheffe for Teacher Qualifications on the School Factor 

Comparison 
1.2 
1.3 
1.4 
1.5 
2.3 
2.4 
2.5 
3.4 
3.5 
4.5 

Fcv (df 3,111) 
a: = .05, f = 2.69 
K = -01, f = 3.96 



In case of the fourth stressor: school, the F values calculated by the Scheffe 
method were presented in table 8. 

Table 8. Scheffe for Teacher Qualifications, on the School 
Administration Factor. 

Comparison 
1.2 
1.3 
1.4 
1.5 
2.3 
2.4 
2.5 
3.4 
3.5 
3.5 

Fcv (df 3,111) 
a = .05, f = 2.69 

* * = significant at = .O 1 

There seems to be a significant difference between the means 
school variable of those teachers whose qualification is Altawjihi (the 
secondary school certificate), and those who have two more years of 
professional qualification. Those with more professional knowledge find 
the school a less stressful place. 

A significant difference was also shown on this varide between 
those teachers who have Altawjihi and those who have a four years college 
qwMication. Those with four years college, find the school a less stressful 
place. 



6. Teachers Major as a Source of Stress. 
The values of F reve aled by one way ANOVA show that the 
hypotheses of no sigruficant differences in the scores of the 
different main stressors among teachers of different majors were 
retained. 

7. Years of Teaching Experience as Sources of Stress. 
One way ANOVA showed a sigmficant main effect of stress related 
to the years of teaching experience on the school factor, [F (3: 11 1) 
= 3.531, x -051. 
All other subhypotheses were not statistically significant see table 9. 

Table 9. Analysis of Variance Results for Years of Teaching 
Experience as Sources of Stress. 

Sources of stress 
Outside Conditions 
School Administration 
Salary and Promotion 
School 
Society 
Students 

The F values of the Scheffe were calculated and are presented in 
table 10. 

Table 10. Scheffe for Teachers Qualifications on the School Factor. 

Comparison 
1.2 
1.3 
1.4 
2.3 
2.4 
3.4 

** = SignLficant at. 01 

F 
.656 

09 
4.04 ** 
.899 
5.94 ** 
5.33** 

Fcv (df,3,111 
f K .05 = 2.69 

f K .O1 = 3.96 



Table 10 shows a slgntficant difference between the means of 
school variable of those teachers who have less than 11 years of experience 
and of those who have more than 12 years of experience therefore, teachers 
who have more than 12 years of teachmg experience are less likely to 
experience stress. 
Discussion of the Results 

The results obtained fiom this study revealed that hgh school 
teachers in the West Bank are suffering fiom a relatively high level of stress. 
This stress is mostly rellated to organizational stressors and to the codition 
of schools in the occupied West Bank. The overall mean of stress of all 
variables was 3.37 (see table 2). 

This study also pointed out that the following demographic variables 
were statistically sigmficant on some factors or categories of teachers' 
perceptions of the sources of stress: 
1. Younger teachers find the schools more stressful thanolder ones. 

This result supported the findmgs of Maslach and Jackson (1986), 
and Anderson and Iwanicki (1984) who found out by using other 
instruments that younger teachers had the highest level of 
stress and burnout. The explanation could be that older teachers are 
more stable, mature, and adjusted to school problems and to 
students than younger ones. 

2. Male teachers experience more stress than female teachers on the 
school category. This result is in agreement with the findmgs of 
Anderson and Iwanicki (1984), Dewani (1986) and Schwabetal. 
(1986). The explanation of this result could be that male high 
school students are more rebellious and violent than female 
students. It should be kept in mind that in our culture male and 
female stydents are separated in different schools and are ordinarily 
taught by the same sex. 

3. Male teachers experience more stress than female teachers on the 
society factor. The e x p h o n s  could be that: 

First: Our society considers teachmg for females as an execellent and 
respectable job but not as good for males. 

Second: Ow society puts more pressure, expectations and responsibilities on 
males than females. 



4. Less qualified teachers find the schools more stressll than qualified 
ones. The explanation could be that qualified teachers cen teach 
better because they are more knowledgeable and get more adjusted 
to student problems. Also a higher degree gives the teacher morc 
confidence, better salary and more prestige. 

5 .  The more experience the teacher has the less likely he or she 
experiences stress. This result is supported by Anderson and 
Iwanicki (1984), Maslach (1984). The explanation could be that 
experience is associated with age, salary, maturity, and adjustment 
to student problems, and to the school system. 
Other factors were not statistically significant. It doesn't mean that 

these factors would not contribute to teachers stress, but rather it could 
mean that teachers perceive the effect of these factors of stress similarly 
(see table2). This might be due to that the overall mean of stress in all 
factors and categories is (3.37) which is relatively high. 
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The Questionnaire 

Part 1 : Background Information. 

Please answer the following demographic questions and circle the 
most appropriate letter for each of the following items. 
1. Whatisyourage? 

a. under 29 b. 29 to 39 
c. 4Oto 49 d 50 years and over. 

2. What is your sex? 
a. Male. b. Female 

3. What is your marital status? 
a. Married b. Slngle 
c. Divorced d. WidowIWidower. 

4. What is your number of childern? 
a. l t o 2  b. 3 to 5. 
c. morethar 6 

5.  What is your highest degree of qualification? 
a. Altawjihi. b. Juniof College 
c. BAchelor of Arts or Science. d Higher Diploma. 
e. Msster degree. 



6. What is your major? 
a. Natural Sciences. b. Math. 
c. Humanities. d. Languages. 
e. Physical Education. f. Arts. 

7. How long have you been teaching in schools? 
a. Less than 3 years. b. 4  to 7 years. 
c. 8 to 11 years. d more than 13 years. 

Part 2: Sources of Stress. 

Pleases circle the appropriate responses by putting the number that 
best descnis how much you have been pressured by each of the situations 
listed below. 

1 to 
Slight pressure 

5  
Excessive pressure 

, Sources of Stress Slight to Excessive 
Pressure 1 Pressure 5 

Out side conditions 1 2 3 4 5  
1 Lack of security for my self and my family 

Lack of fkeedom in expressing my ideas and / 
2  or political opinoion. 1 2 3 4 5  

The continual and repeated closure of the 
3  schools by the Israeli authorities. 1 2 3 4 5  

Being afkaid of detention, beating, and other 
repressive measures for my seslf and my 

4 family. 1 2 3 4 5  



School Administration 

Lack of the proper measures for evaluating 
the teachers job and his consequent 
promotion 

Lack of Professional Supervision to inrich 
the educational process. 

Lack of cources in education that lead to my 
professional grouth and to aquiring new 
teachmg skills. 

Insufdicient concern for the services I 
perform on the part of the administration. 

I n a c i e n t  appreciation and respect for the 
teacher by the administration. 

Incompetency in the administration of the 
school and the office of education. 

Salary and Promotion 

Insufficiency of my salary to meet the 
necessary needs of my self and my family. 

Scarcity in the opportunities of promotion in 
my job. 

School 

The large number of periods I have to teach 
every day 

Overcrowded classes. 

Deficiency in the means and the necessary 
materials for the 
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